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Abstract 

Th^ literature relating to *the impact 
of higher education on student val\ies *« 
JLs reviewed iand analysed^* ^^he review- 
f dcivs^s 'on three hia jor periods of re- 
searchi (1) following Philip Jacob *s 
Changting Values in College . '(19^7) : " . 

V 

» ♦ *• 

(2) Feldman and Newcomb's I968 publi- 
cation of The Impact of Colle/ye on 

I 

Students ! and (3) the rqisearch which 

followeci the Feldman and Newcomb pu))- 

lication* It is concluded that 'dif- 

ferent resear'ch methods., an approach 

more adequately reflecting the complex 
« 

influences on student values, and a 
clearer definition of value and its 
relationship to other concepts of the 
belief system needed, 
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American higher ifidueation is a soeiailsing •iiistvHution 
(Pat-sons .aM Blatt, 1973) » a^^^i thor^jtore^ Skilegedly 
irilflxjenQes the valu<^s of its participants. Colleges 
and universities are complex organisations ^thai; claim to, 
transfer l<?ioWled'ge and skills to si'udents. In order to 
communicate knowledge and skills, oolleges and univeirsities 
have developed highly or^anir/ed disciplines,^ For exain^lej 
schools and departments exemplify general categories 
of knowledge and skills. More specific cSitegor'iir.ation 
occurs on the level of individual p^ograms, In the process 
of categorizing and transmitting knowledge and skills, 
implicit and explicit statements of value are also 
/ communicated to students. 'Along with these formal 
influences on student values., there are a variety of 
informal influences on students. The infdrmal influences 

« 

' include personal contact with faculty and student peers, 
the personal influences. 

.Research into the impact of American higher education 
on undergraduate student valuing has proven to be as 
complex as the internal organization of colleges and 
universities which provide a variety of potential influences 
on the formation of student values • Researchers have 
obtained data which are conflicting and often unreliable. 
Research methods have often been questionable. In short, 
iresearchers have be.en unable to identify with any consis'tcncy 

4 • 
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' p\ji?poo6 of this papet' will be 1m plticia -the 
pi?6bX&.tt of ideni-ifylng ihe Impaot of eollege on studfenits 
values in p^i^speelive by i^evleviing the llljeyaliure and 
fiugglsting allismatiVG app^.*oaehQS fei^ i^eseru'0}u 
Wife i^eview of l.lte-tatee will eoneenteate on t]wm 

(1) the eonoluslons oi' flvilip J&eob and his wa;}or 

(2) the wajot eon.ti?ibui;iona of Paiaman and 

>. 

Newcotnbi. and 

(3) the tnajor ti'endd in r*eGeai'&h ,§in(io Poldman and 
NGwoomb published ^ho Inmacf ^of' ColXeMo on' 
Students . 

Th-i^ gcmoral review will 'be ooncluciod by a c^iacusalon 

of the methods and instrumGnts Usod by rGSoax^ohors to 

measurd changes in student valuos and the limitations 

of theA methods. 

The amount of literature ^available relating to the 

value? of college students is ^staggering, but this study 

- will concern* itself o^ily with literature which relates 

to how student values are affected by higher education* . 

• We will examine the debate between those who suggest 

* 

college affects changes in student values and those who 
suggest college has no significant affect on student 
values. Among those -who Conclude that college does affect 
changes in the values of students i we will examine ^Whv 
and how their research suggest? the changes occur* 

9 " • f) 



♦ 

* 

A vaxUety o.t mntnoda haVa boon usn^ to woasMieo ^ 
.potflntiaX ohangoe in student va^lueo* Mo^t )?a8Giirohli^iB^. * 

WflQ either tho oi^oss^fiootional ox* XongltudinaX stu^y' 

rtiothodi Tho ox«oiis«ffQOt4f)naX method looks 

♦•oharaoteriotiQS of atudontfj at different Qima lev<iXo» M 
.at the mm point in- tirno*,** If olaoo XovoXe diffor 

Xn ave);*ago'8ooy0| change ia inforrod. Xn tho eooond 

L 

dooign, Xabd'xod XongitudinaX, tho oftmo atwdonto (l<nown 
as a mnnX) ai?o fneaaux^od on tho samo Inotmont, at 
'dlfforont points intimo (PoXdman and Noweof!iT3| i9^0» 
.p^d)*** 3?ho foooat'Oh ropoiHod in tho reviow of li t{53?aturo » 
IS gonorally of tho loneitudinaX doslsn* 

A probXom of dnfirtition urtoos in moot of tho 
-roooaroh on otudont valuoo. !Cho Xitoratura of ton uooo 
torme which may bo rolatud to tho' ooncopt of vaXuo without 
diotineUishing the tofmo from vaXuoo. For exampXo, 
thijre occurs a froquoiiit cosofuoion botwcon valuoo and 
attitudes* This. Boneral Xaok of conooptuaX olarity 
offers a significant handicap which will bo oonoidorod 
when analyzing the literature 

A general Review of the I.iterature 
PhUli? Jacob 

Although highly criticised, Philip Jacob has provided 
.much of the stimulus forj^he research on the impact of 
higher education on .student values* Jacobus 

Wit 

Chanitlnfy Values In Colle.TO (1957) As concerned vdth the 
more formal aspects of the college environment such as 



, • * - College Injpaafc 

'6h0 te-iahing^Xoarninc frpooejss* Hia gonorai conoXuslon 
Wftia that the coXloge years brou^jht UttXe if any 
. Slenifloant chnnc«*' in the vaXuoe of studenta, v/hloh could 
be nfctrlhut'ibXo to the imnact ,of hieher education • 
fho ohangos he ffnd vmre attributed to the continuing 
0oolalUfttlon prooosjj of life, or ohangos towar^rt greater 
conformity, . ^ 

The main* overaXi effeot of. higher 
education up&n student vaiuefCis to briij^ 
about gonorai acoaptance of a body of ^ , 
standards and attifcudoa chara&tcrlstie of 
coXlocO'-brod mon and v/omon In the Anerican 
oomnunlty t Jacob, 1957, P» 
Jacob v/as om-'hatio that student vaXues v/ere not \ 
•^olgnlflcantXy influenced by th<3 ourrlbuXum, faculty 
or by inotructional methodo. "O^he iimetuo to change 
doca not come ni?lmarily from the formal educational . 
orooooo (Jacob, 1957< p. ^0." Jacob 'concluded th&t 'the 
only aicnificant impact for change could be found in 
oollegca footcring strong valuG-corrimitinGntaj the 
distinctive environment encouraged by- a fev/ private 
Inotitutions, corrjrnited faculty,^ and value-laden personal 
oxporiencos integrated v/ith a student's cognitive 

* 

development -(Jacob, 1957, p. 11)« Although the teaching- 
learning procoos, in gonfii-al, did not have a significant 
impact on student values, the more informal rhiioso^:hical 
and social influences might have a significant impact. 
It is this potential influence that Jacob concludes 
may hold possibilities for higher education to have a 

' / ' 
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greater inp^et on student valuea* ^ * 

StudHnr; SmjSiS ii£ Pallgfi^, (1959) 
waa Allen Barton* 0 atiJBwpt to critically analyze the 
conclusions of Jacob, Barton's main concern was with 
what he considered Jacob's failure to define the problexa. 
Barton claimed that Jacob's a-proach y/as entirely too 
general, failed to dofiiie the kind of impacts to be 
analyzed,, did not obtain valid measures and that Jacob 
did not apply his measures to a grbper de5t|n (Barton, 
1959» 75) « Barton suggeste-d that such studies of 
the impact of collece on student values pught to consider 
the nossible influences of the total oollege environwent, 
, including the formal t^hing-leaming process and 

i 

the more informal a.^pects of colleee life,* Barton also 
sugfje^ted that influences external to the college / 
environment could be isolated to hBXp understand the 
soecific impact of higher education on student values, 
3arton rejectf/d Jacob's conclusion that the college . 
ejcperlence had little or no effect on students. Barton 

♦ 

suggested that colleges do have a positive infi^tience on 

student's v/hen research /I'sthods consider the total 

environment of the student, 

Peldman and Kov/comb 

The Peldman and Kewcomb study published as 

i?he Impact jgf Oollem on, Students was an eixtensi\re 

" 1^ 

review of the literature since the 1930' s* Feldman . . 
and Kewcomb were seeking an answer to the question, , 

/ 

h ■ .'/' 
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••under what .conditipns have what Jcihds of students 
changed in what specific ways (19^8, pp * 

One hi the threads of reseaiojk discussed by Pcldman 
and Kev/co!^b was the research of Jacob, Whitely <1938X 
^d Duffy (i940:)-« Bach found student values relatively 

* 

constant thr^oughout the college experience. Duffy, 
«sinet the*Al-lpo/rt, Vernon Study Values (1931)* 
did find a '•trend toward increased theoretic and 
aesthetic values scores, and 'possibly toward increased . 
social Values scores ••.»"# 

Kost of the research renorted by Peldwan and 
tfewcomb did suggest changes in student valuing patterns 
during college, and some of the changes were signifcant. 
Although research rxsthods began to find specific areas 
of change in student valuing, researchers were cautious 
not, to equate an^t* student changes in valuing with 
the student's exneriencejin higher education {Ores- el and 
tehrainn, I965, nn Z$0), , Research had been unable to 
isolate the effects of higher education on student values 
from other potential irrf licences, i.e^ the family, v/or^, 
an^ religion; 

Host research cited in the Zeldman and Hewcomb 
publication began to use control groups, focusing* on the 
difTerences between students and non-student populations* 
One a^nroach was that of Irving 3, Lehmann (1963) v;ho 
concluded that there v/ere significant differences in 
the chan^^es in student valuing as csaapared with those 
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changes found in non-student ^oups, Lehmann concentrated 
not pn the changed pattcma of student valuing, but on 
what 'jarticular influences might-'have caused the changes, 

♦ » 

"Changes in personality characteristics nay be a function 
of the person's maturity or persona:|.ity, a function of 
the times we live in, the direct result of eolletje 
©xoeriences,. or a combination of one or more such factors 

""{lehmann, 1965* PP ^g)." Trying to identify the effect 
of those specific influences on. the student valuing 

.process was no easy task, . ■ • < 



Feldman and Kewcqnb re 
studies which might support 



port on a number of research 
Jacob's conclusion that 
environments ^ith strong vailue-com-'itments are more likely 
to signif ic ntty influence student values. Hunter (19^2), 
for example, tested women in a small, southern liberal 
arts college and found significant value changes. 
Kewcomb's om Bennington College study (19^3) offers another 
fexample. Both studies indicated significant changes in 
values during the college experience^ but changes • occur ed 
in the direction of the value commitment of the, institutions. 
Kence, Jacob claimfed the college experience was socializing 
rather than liberalizing. \ ' 

Lehm&nn and Ikenberry (1959) found no difference 
in the* value .orientations of students completing- one 
year of college and thos students who dro^pe<i ou-^*. 
K. Patricia Cross began with ten thausfJid students as 
high school graduates and found two significant items i 

10 I: 



• * ' ■ " ' College ^impact 

there was a* significant chs^nge in authori1;ariani^ 

of the college students, but alinbst no change in author- 

^ - \ , • * ' 

ItarlaQisn for those persons who* did not atti^nd collegei 
and student chiracterislilss^prlW to"coiie 
an indicator of their pe^ Sfe3?v^rance in higher education 
and their likelihood of chan^ins (Crossi I968, pp 3). 

In a nutshell, they found that young 
peoples* values and attitudes -do change— 
• that, general!^ speaking, college students 
• • become mors critical in their thinking, . 
more tolerant, flexible * and autonomous 
in attitude, and less pr.ejudiced in their 
judgments, There is evidence that yqun'g 
Tieople who enbark a-^Qri jobs or full--i^iFie , 
homemaking do not show this same kind of 
developaent, ' \ 
fhese exanples indicate inconsistent research findings, 

Alexander Astin (1571) foun<^'a pronounced shift 

\ • * it 

in student attftudeg to a more liberal direction. 

The shifts Astin identified ^irjear to be toward ^uch 

attitudes as freedo.ni and power (1971» TP 9). . 

Probably "the major study on student -mining in 

the early 196o'*s was the Kichifean State tlnivetsity study 

of Lehnann and Dressel (1963)« Their longitudinal study 

over the years of 1953 to 19^2 included several significant 

' t 
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' • ■ • . / io • ■ ■ -. 

findings • Contrary to the l'>j59 findix^gs of Lehrsann and * 
IJcenBerry, this 19^3 report indicates .that the a?idiait 
of time spent in college night affect changes in Student 
values • . The ^tudy. included tests of a* group of lasles ' 
i^ho^ drd^ed out of colleige In their fr^lshman yqar and a 
groun of" males who cosxilcted four 'years of .college. 

. "The sl^'ficance bet?jsen the groups dteiBined_not so nuch 
fropi the nagnitude of change hy each group, but from * 
the fa;ct that they moved in op'^osite directions in their 
value orientations (lehmmin and Dressel,. 1963, pp 42). * , -4* 

The four year groun became mora liberal, and the other , , , . 

. grou*^ more conservative In their valufe orientations. 
This type of divergent change was elaborated in the report 
of ZGimmxif Sinha and Karthett tl 966, pp 92 )♦ the • ^ 
1963 study of lehmann and Oresse'l suggests, though, that 
college attendance ea-not conclusively be saidT.to be,a, . • . 

» f ^ 

• 3ignifc=int factor in creating more liberal values. They' 
conclude that a coXlgge 'education carmot always ber , . / 

used as the "only criterion to '^redict the degr^^ 9n4 - ' ^ 
direction of chsnge in traditional valu^ orientaticns, ~^ 
Instead, lehnan^i and Oressel suggest that higher 
education may facilitate development which may be a natural 
ijrocess in hunan beings (1963, PP 1^5) • - - . 

Coll^ege studenia do change during tlx€r 

* ■ * - ♦ ^ 

ueriod of college attendance and, generally ' ^ 
spewing, the anount and nature of change ' 'K- 

are -related to the *5erlod of tine* spent at* 



' <5<t>He^«;* . Kpv/ever,,. Indiyid^gtl studetits and 

."d^gx-ees and ey«n'4)fi difi^rsntl^dirfCtionB 
Ul^6S^!^*\P^ aM.23res^e^» 1>962» ^ 256)-'! 



, iieh;?iar^ «'-<^'3 Dresj?©! were sug^stiog that the charaoterlstics 
' ■ " *'■ ■ ' " * ' * 
of students upon eji*t^ri,iig. higher education may be strongly. 

'^'-^ ^ ' •' 

intiu&ntial in determining- iiow ^d to what extent student ' 

^ values ohange^ i^e^dt^s^ anU.Newcomb (t9^S) develop a 

' theory oi" aecenijuatioiji -frora. similar dat'a,, 

The, concent of hi'gh§r education 4s a catalyst to 

changes that would ordfnaril:/ occur as the individual. 



Wfures gained qonsilierable acceptance Cl'^hiann, ei al, 



✓ 1966 1 Lehman!! and I5ressei, 196^*)^ To Lehm^^nn.and Dres3e=i, 
'tl^is catalytic ftmction of higher education fc^ student . 
valuini; *ms not 'tp ^b^ a;<^nsidered an^insignif^ica^ 

" ' ifijpact oi|*si^tud'enits» \..-_ V-r-. ' ' ^ . «'v ■ 

' Lehmann' and Bres'sel (1963) also -suggeste'd th4^; the 

• najor changes In st^»dent values cms in .^the frei^hraan and/or 

ksooh&iorc years. Their "conclusion was not comfidnly shared 
' "''^■'''^ , ' i " ' ■ -. ^ 

f ^aaong Researchers • iior example, after reviewing the 
* .' '*'■■ ■ ; ' . - I ' 

. -availabie research, Feldman and Hewcomb C 19^8 101) 

were not convinced that changes; in student "(raiues could 

•b« said to be greater at any particular point during the 

college ca;^^?r, Ev;gn Leh«ann*s report vjith Ikenberry (1959) 

' did not drav/ sS&lt abnc^usipn ii^tticating that he had 

changed his o^jin^on, Kis.conci^jsiotf th^t changes ^n 

' student values can be iaj^gely attribut"-d to ^th# first 

** • . 
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two years of c^ia^ appear to be influenced by 
tlje IdrcMgsgri State* s tu^> 

Th,B basis of the Fkl^an and Newcomb .theory of 
accentuation lies in the tendency of students to seek 
other Individuals r groups and experiences that the stude*it 
.perceives to. hold similar, value orientations as him/ 
herself. Assuming this theory of association to be true^ 
the ultimate outcome in terms of change in student values 
will largely He in directions congruent with the shared 
values of the person or grpup as a v/hoie (Feldman and 
Rewcomb,*,1968, -sp 333). 2he groiip may refer to-student 
peers, faculty, or other persons, "Students, like other 
pwpie, tenr to meet or to seek out snd assrjctat^e wit*i . 
others v/ho.have similar attitudes and values. Insofar 
as this occurs, processes of consolidation are ubiquitous j 
we suspect that th^y are at once the most common and the 
least noticed sources of colleges* inpapts on their 
students (19.68, pp 330 K** Peldman and Newconlb's ^ 
Id entitficatiof^and* expansion of the "maintenance of 

* » 

existing values** theory is an important contribution 
to the study of v student va^^uing* 

Among the -mrticular values/ which Feldman and Kewcorab 
identify as undergoing the mos^ changes are religious 
^and ae^^etic valiiest •'Without exception, aesthetic 
Values are^oT higher relative importance to seniors 
tfiari^ttT freshmen, while with only pne exception in 
thirteen conparisons, religious values are of lower- 
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* 

4 « 

importance to seniors than to freshmen.i^. The relative 
imnortance of social .values often increases slightly 
from freshmen to senior year... (Feldman and Newcomb, 
196a, pp g).'* 

■0 , ♦ 

Ppgt F.eldtnan and nev/somb 

Since the publication of- fhe la^act of College on 
Students ( 1,968 K there have been three basic thrusts 
in the regearch concerning -tjheH^mpact of higher education 
on student valuing # First is a more conprehensive approach 
to the valuing .process in terms of studying and recognising 
a greater, variety of possible variables* Secondly^ there ^ 
seems to be more of an attempt to seek answers to ^ 
underlying questions concerned with student valuing. 

t - - " ^ . J,.;' 

Why . -and how do values change and are the changes desirable ? 
Finally^ some researchers have now moved to clai^ify 
the definition of terras, particularly of the 4;erm value . 
Only a few months following The Inoact of College 

on Students ^ Axelrod and Freedman (1969.) published 

- ■ ) *' ^ 

their conclusion that .the most important determinant 

of the outcome of college experience consists of 'the 

characteristics of the student when he enters college 

(1969j pp 15^1').'' This conclusion focuses on the realization 

that considerable socialization occurs with individuals 

before they reach the level of higher education. 

Although related, itM^^ra signifdfjantly different . 

%dontributiofn than the Feldman and ^^owcomb theory of 

accentuation. Axelrod .and Freedman refer more ql early 

to the student's personal history as a significant 
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^factor, in examining value change,, whereas^ P^ldman and 
^ewcbmlD emphasize the tendency of the college environment 
to encourage value formations consistent with the 
student's personal histqry* 'There seems to be a difference 
in emphasis • 

A considerable nuniber* of researchers have focused 
oh the complexities of the developmental process of 
a person. For, example, a major study at Harvard University 
culminated in the publication by William Perry, Jr» 
of Farms of Intel ^^cutual a nd Ethical Develonnent in the 
College Years (1970) »^ The pressing .question emerging 
f^^om the study was ''What environmental sustenance most 
W]^orts"^^ud^f^^^ use~theal?"cb^ 
to orient themselves through Commitments. ♦ 4 . (1970, pp 213)?" 
Perry's conaepn was how a student developed a sense of 
responsibility during the college years. Perry's conclusion 
was that ^ ^ 

For the majority. , .the most important support 

* iseeaied to derive from a special realization ^ 
of community. This was the realization that / 
in^ the.^very xisks,^^ separateness .and individualiity 
of workihg out their commitments, they were / 

in the same boat not only with each other ^ 

• - ■ ^ ^^ / ' 
but with their instructors as well (1970, ppZ13)i^ 



iJ\f 



In terms of value changes, Berry seems to be suggesting 
the sup-nortive nature of the college environment provides^ 
a significant clue to researchers. Conformity risk 
taking behavior may be rev/arded. 



. • , ' ' College Impact. 

There have been several persons boncerned about 
the problems presented to researchers in the variety^ of 
variables that interact ''in intricate ways to bring about 
changes in student valuing^ Bennett (1970) and. Eiion 
(1969)^ are two examples • Bennett particularly was 
conscious pf the jcomplexity of the. prol)rem# Some of 
the variables he considered include* personal histoi;'y and 
^significant student choices, the variety of characteristics 
of the institution, the external social envpjronment 
influence of the faculty, student peers, and curriculum 
An interesting variable found Ijy Pearson , and LevVih 
;(1971, PP 850) was t^e focal- T }oint or major orientation 
of the student* s life; In their research, they found a 
significimt relationship between a student •s use^of a 
reference group with particular valu^ orientations^. 
Por*^ example, Pearson and Levin found that students using 
home-and-family as a reference group were more establishment 
oriented than their counterparts using the immediate 
aca^demic. community as a reference point.. This ^kihd of 
contribution is helpful to educators wfien comparing the , 
relative value changes of commuter and resident student 
(Flanagan,. Note.l)* 

• Some of the most signifcant contributions of the 
post Feldman and, Newcpmb era have-come from Arthur * 
Chickerihg's Education , and Identity (19?^) • Chickering - 
takes to task the kinds -^f changes in valuing .that 
researchers have been seeking. He argues that changes. 



College Impact 
16 



in the "content -of Belief" are not as significant as 
other changes. For example, the content may change toward 
increased liberalism without an associated change in " , 
the salience of t^ values held (1972, pp 126h Secondly, 
Chickering v/arhs that changes in student values need not 
be drastic (1972, pp 125-126), Change does not mean 
radical conversion of one's values, 

^\]Phe important point that Chickering contributes 
to the study of student value .changes is tha-|i "there may 
be o^her changes of greater significance. The basps 
on whi^a values re.st, the ways in which they are held, 
and the force with which they 'operate in daily life, may 
be of more imnortance--v/ithin rimits--than the particular' 
values Held (1972, pp 126-127)." Joseph Katz made a 
similar point less forcefully in 1968, 

Some researchers have begun to question tTie appropriateness 
of some' educational prograniming based on data provided 
by value research. For ^ example, the study of John Sikula, 
Roberta Sikula and . Andrew Sikula (197^) black ^and v/hite 
university interns -in a teaching program appears to 
verify Jacob's claim that higher educatipn tends to 
••mold" .students into some preconceived models' . 

ThisJtudy Remonstrates that values 
changes did take place during'^ experimental 
teacher preparation program, but are the 
changes which occurred desirable? Should 
such programs serve, to make everyone /more 
alike? Some broader questions come to mind. 



\ 

i 
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How can we build into our educational 
system Ways to respect individtial dif- 
/• ferences rather thgin to modify and moid 

them? Is it really possible or desirable 
to respfect^ individual differences and 
values, \3ehavi0r etc^ in formalized . 
school sittings (Sikula, et a^L, 197^, pp 1^)? 
The, final .significant trend in research on student^ 
values in the post Fe'ldman and Newcomb era has been 
associated with Milton Rokeach. Rokeach (1972, 1973) 
has atteippt^^^i to clarify the definitions aijd distinctions 
between the terms researchers have been using in values 
research ♦ / ' * . 

Rokrach*s, coftcept of^a hiera 

organized system was a significant contribution to the' 

. / . ' - ^ ^ t 

study of the impac/jb of higher education on student values • 

/ \ 

It was ' Rokeach who suggested that values may change 
in relative importance from one point in time to ajnother. 
Change; then, can be defined as "a reordering of 
ptiorities^ . • (1973> Dr:^ 11)," not a radical substitution 

• • V 

of *bne value for another , ' \ 

Rokeach also contributed* to the iiShtificaiibh 
and.^ understanding of the concern for'^the enormous varie^ty 
of influences on the life of a student- (=1973) • He suggested 
that each institution in society concentrates on enhancing 
a particular subset of values* ; . \ 
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Further research is. needed to identify 
more clearly the particular subset of 
values that each social institution focuses 
unon, the extent of overlap and competition 
among institutional values, the effectiveness 
of different social institutions and 
organizations as value-socializing 

» 

agents, and the conditions under which 
institutional value change can be brought^ 
about (Rokeach, 1973f PP 32?) • 

In summary, Philip Jacob appears to have been the 

'"it" - ♦ ' 

cjatalyst for increasing interest in the question 'of 
• the, impact colleges have oh student values • Changing: . 
Values in CoTlege (Jacob, ±957) Tn^oti^airednfnuch-^of^irhe — 
research reoorted in The ImT>aot of College on Students 
\(-i^'el*nan ^nd Kewcomb', 19681» 



/ : 

Jacob cpncluded that college had little effect on 
student values. The effect he could find he defined 
. as socialization* Jacob conclusion stands in contrast 
\to most research that followed. Feldman ahd -Newcomb, 
for example^ propose a theory of accentuation, i.e. 
the college experience tends to encourage change in values 
consistent with his/her personal history ♦ A student's 
per^^onal histprir,. in some sense, determines the effect 
of t^he college experience on 'the' student's values^t 
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Since, Felfiman' and jlewciom^ pyblished The Imtaact jo£ , 
College on Students y^68) researcliers have begun to 
search at least two' tLue^tioris i^^ 
What particular elemehts of the college environment 
affect student valuing more than others* (Perry, 1970) 
and how are values held (Chiclcering, 1972) , by students? 
The theory of accentuation continues to be the major , 
accepted theory. A third trend, represented by Rokeach (1973) » 
has been in attempt to. define .the concept of value and 
distinguish it from other cohcepj;s such as attitude, 
• MeasurGmnnt. of ta]\ie ^hanf/^ R' in /5i:iidpntfl 

Almost all of the re sear al/ on* the' impact of higher 
education on s' udent valuing has used an .instrument 
to measure value change, Th^e v/ere several reason^ for 
the ext6hsiye use of instrumflfnts as opposed to interviews. 
Inl^'rumeirits could be -used to test larger numbers of 
pVc^'le. Instruments were less time consuming. Finally, 
in$"tru(nents provide at J^east some objective criteria 
4lM continuity for judging comparative value changes 
■t^om one. ^student group to another. 

There, are four general methods by which v^-lues 
can be measured (Lehmann, 1967» PP ^7-^2). Three' of 
the methods involve personal judgments on the part of 
the researcher and the fourth involves the student's 
Sibility to report their ovm values. 



r 
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(1) S-^udents are presented a set of particular 
statements from v/hich 1|he researcher 'can infer . . 

' values from the stiideht's responses,* 

(2) 'The researcher can sisipljr report on student 
. behavior, 

(3) The re^searcher may present the student vdth 
* hypothetical situationst from which value 

' inferences can be made. • • 

{If) The student could be asked about their 

personal perceptions of v/hat they value. 

There are at least a half dozen instruments that 

have been developed for measuring value change (see 

Robinson afid Shaver, 1973). 5?he tv/o most popular 

instruments have been the Allport, Vernon, Lindzey 

Stuav of Vai uRs developed in 1931 an4 revised in 1951 

and i960, and the Rokeach Value Survey which wa^ developed 

in 1968. Both .instruments have been designed to test 

the relative . importance of certain values. The Allport, 

■ - ^ ' 1 

Vfernon, lindzey Study of Values is based on six areas of 

- _,2i~- 
inquiry taken from Spranger's Tyioes o£ Men (1928), 

Thei. study of Values (i960) reflects these six areas, ^ 

The Rokeach Value Survey simply lists eighteen , 

instrumental and eighteen terminal values for the student 

to rank in order of relative im ortance. Both are forced 

choice Questionnaires » . 
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Limitations of Past Studies / 
The most apparent problem with researching student 
values is t'le a^l'ication of instruinents to a highly 
conditional element such as the xaluing process (Dulces, 
195.5 1 *>? 26), Develo,'>ing the appropriate questions to 
analyze the problem of value change an extremely . 
difficult process. Value formation is a dsmaraic process 
and an instrtraent can only indicate the student's valuing 
Tjrocess at one* particular -oint in time. InstHments 
are less reliable in indicating pattern? of valuing. 

Irvin J» Iiehmann outlined the limitations of 
instrument studies in this v/ayt . 

(1) Though the measurement .of values is necessarily 

indirect,, there are a fev/ areas in which ; 

direct observation niigiit tie employed. Both 

overt and covert aspects of behavior could, 

< 

in certain circumstances, be measured. 
However, value measures are more com -only 
instrospective in nature, 

(2) The manner in which attitudes and values 
reflect thenselyes in behavior is govarTied 
in part by the nature of the nforaentary, • 
situation. Thus, the realiability of various 
items is often iov/, 

D) The required precision of measurement may 

vary, depending u-on the effects to be stiidied, 

W.Our 'scales dp not measure an individual 
attiiiudes or values > per se^ but are a 
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reflection of those values held by average * , 
people. Our instruMfsnts are s.cales^arid 

^ there Is no spale v/hich does not de'^end 
upon the central tendencies and dispersions 
of cdnions expressed by nany people. 
(5) Inasnuch as values, v/i thin 'certain frames 
of reference, may be affective and perhaps 
a subconscious basis for action, v/hat a 
subject reports nay b- only a rationalizatiop 
after the frict. Thus, any attenpt to . 
state affectiva o,bj€Ctives so as to permit 

• evaluation of the extent to 'v/hich they 
arc real factors in behavior founders 
on the discre •nancies anons the actual 
affective qualities of a person, his state- 
ments about these, and his. behavior (Lehmann, 
1967, np 41). . 

1 

fhe particular instruments v/hich have been ei^Dloyed to 

X' I 

neasure student valufn'g changes ^ave been questioned* 
'by a number of people. For exaniple, I'-iartin (1^71, pp 2-3) 
suggested that the All port, Vejmon, Lindzey Study of Values 
migJvt not l>e s^ansitive and de^scriminating enough to 
be used v/ith a college population," Feldman and K*?v/corab 
(1968, lip 8) point to the t-elative nature of the 
Allport, Vernon,' Lindzey questionnaire as a potential 
llraitition, . . - . - 
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Allnort. Ve2mon> Xittdsoy Study of Values 

RoMnson and Shaver (1973) off^r t^/o criticisms of 

^the Aair>ort, Vernon, Iilndzey Study at Values . They firgt 

recognize the relativity of the queStionnaipo, in the' 

. sense that a high score on one scale necessitates a low 
» « 
score on another scale, A student* s forced choiCjD response 

nay not be indicative of the \my in whicft his^iier values 

are actually held, "Another limitation is that the te&t 

is standardized on coile/:e students v/ho are primarily 

in liberal arts, A sy:tCRatic sannling of collegeg'has 

, not been con^l-^ted, and d^s^lte some studies of non* 

col'cgiate grojips, there is still insufficient data to 

ailovi for generalization beyond this narrow range pf 

subjects (Robinson and Shaver, ,1973, 50^J-«505)»" 

There havs been other limitations cited of the 

.. ■ . ^ ^ • • 

Aliport, .Vez</ion, lindzey questionnaire. As Rcbin'son 
and Shaver have emohasiaed, the questionnaire 'was designed 
for liberal arts students, .-L'hat raises the questioii 
as to whether the questionnaire is generalizable beyond 
the liberal arts stude.nt. 

The tyne of'*^W sought by the Allport^ Vemon| 
tindaey Study of V&lues appear vstgue. The questionnaire 
does not allov/ for an adequate distinction betv/oen data 
that indicate altitudes and data that indicate values, • 
Robinson and, Shaver (1973), for oxsmple, suggest that 

both attitudes and interests could be is lied from the • 

»• . • ■ 

^;data collected from the Study of Values questionnaire, 
" i ■ Zb ■ ^ 



.^ilthough it hag been a? >vl9ed tvdce since 1931, the 
Allpopt, VernoA, UndZB^j S1;ua.v; 2alato m basea on 
Sprange^»s' Igd (1^28) and'ths r^yisibris' have 
left the balsic ini;re'aients,^of the ^uestionnaii?© untouched. 
One aust Ijewa^^. pf tho fossibi^ unreliability-, of th^* 
(juestlohnaxre L^'^n^Jris of its' adaptability to^. this genemti 
of coltece students* " Getsel^ pp'^l). referred to ' 

a. qaestlohnaire he administered in the .^^d 1950 "-s testing 
values of :/-outH with siiniiar caution, fie concluded, in 
the 19^(0*s that he could, not use the same ouestiohnaite 
to CP in reliable results because of the significant 
changes in youth char cti'HstiiJs over a decade ;qf time* !. 
fhe Stu% *pf ^^^lues may suffer fron similar liilt..tions; 

Many of t>in] 'sarie lim^tlons plague ,*ha Rok'eaoh 

j forcing the studar^ to^ohoose^^^ 

itist df terminal, and ii^strume^tal' valuds^ ftt • ?f* 



therefore impossible to Jmo^r viheth^r* for a ^iVen 
indlVidualt tha values are equally *spaped%long the 
ijji^ortancje continuun^ or clu^^ar together *at a ce^/ / 
points... {Robinson and Shay^KT,' 19?^t ?P 5'*8)." \ . 

.. -kn, assumntion of the^ Rokeach questionnaire reflects 
anothdi' lotential.liKitation. Rokeach. assumes that hiusan 
beings hold relatively few values. This assumption allows 
hla to formulate eighteen terlninal and" eighteen ins trumental 
values which he claims are- *re present it Ive of the actual / 



% • . ' ■ V' 

mkh&r yalues which exist, ' l^oltfea^k also proposes 

that valuQS- ar,e inflU'?ftoed by human, ©Kpsrlences; 3?o 

suggest that the thirty six valu^ xlistea on* the Value Survey 

aire re:^resentiitiv^ is to suggest that human ejEoorience 

is relativ'ely. Uniform, The 'uniqueness of the ^di^idual 

-ana the"reXafclvi-ty qt the time jnay not adeqtjately fee 

reflected the Value Si^vym ^ , » • 

' General l-jwltatlori^ . ' V\ • / 

- Several \witers have alXeduM to a concreip for the 

ind^yidual in raeksi^rlng valUe changes ♦ ^Por exam^r^Xe^, 

Dukes. {1955» PP ^'O believed thJat .the instrument measurement 

3.^ri;ely neglectad the human factor/ ^Behmann (3.9^7, pp 39-^0) 

su^gestfed that Interview studi?© might be an inr>ortant 

iranrovement "in studyln> the value change of students, 

InteryiQv/ing techniques would b^gin to appi^oach the 

c.oncern of Coons (1970) that the student's oersonal" 

'history, be bop^silered an essential element in understanding 

the inwM-t^of iioXle^eB pn student valuing. Instruments 

- '■> ■' 

laeasure alr'erage change, but as Feldman and Kewc.omb suggest, 

instrument s'-o^jscut'e'^bojih, the amount and -direction of 

ind lvldtfal ' chrai^e (1^68, pp 8-9)." -Kuch of the oast 

research on the impact of higher education an student " 

valuing has be%n of groups of students and has largely^ . 

* » - » * " ~ 

ignored or obscured individual patterns of, change (Huntley, 
ppW), . • ' ■ . .... 

Jacob analysis of 0b6n'^.in?T Values Cpnene , 
provides an int«res.ting case d^ta misuse,^ Jacob 
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oft'en referred to data gathered from female students to 

ap ly to conclusions about male studentsj generalized 

from specific studies on particular student populations 

to all students and%sed one year studies to infer conclusions 

about higher education in general (Lehhiann» i96$, op 75),* 

These criticisms- r^fl^ct more on the use of data than 

on the limitations of the instrument, , 

■ Onfi of the most significant limitations of past 
studies r^»lates .to inadequate definitions, Hov? can 
values he measured if valued ar^.not clearly distinguished 
from other. components of the bfelief system? 'Researchers 
also seem to be uncertain about the significance of studying 
the valuing patterns of students. Much of their uncertainty 
stems from an inadequate understanding of 1<he role , 
values play in. human behavior and personality, V/hat 

t 

significance^ then, can the study of the impact of college 
on "student values have for improved ^.earning? ^ 

The basic instruments 'use.d to^tjsdy value changes 
of college students suffer frW definitional problems, 
. Develo:om9nt pf a' successful instrument 
, for measuring values (which, in^turn, is an 
integral rjart of the measurement ot values 
and value change) is closely related to 
the problem of the, definition of the concept 
of value,,,. To some researchers, value . 
attifride . belief .- and o Inion are used 
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. » synonymously and in.terchangeably. To pthei^s., 
attitudes and -yalues" ace considered as one 

* * 

, ' category, while beliefs and ppiMons are 

cpnsi.dered as anoihej; (Xehpam,, I967, pp 35)..* 
Instruments have been heloful in identifying the student's 
desired end-states of existence 'at a particular point in 
time, but expectations the student may have of college 
and the developmental process of valuing are not adequately 
reflected by instiniraent surveys, 

Oth'er limitations exist in the literature, Qne, 
such' limitation involves generalizing data from one 
institution to another* One cannot assume that because 
Newcomb -(19^3) found signifcant changfes in values of 

* 

the students at Bennington College that all American 
college student's {eyen at that time) could be said to 
have changed in similar ways (Plant,? 1958, pp. 189-.t90>. 

Each institution reflects a number of internal 
variables in determining their impact on student valuing,' 

Kesearchers have now begun to take. s,eriously the complexity 

- 

of institutional influences on student valuing, eig, 

curriculum, faculty j and peers."" 

Research into ;fche impact of college on student values 

has made significant contributions to improved learning, 
' ' ' " ■ - ' " . ■ 

but many questions remain unanswered. Values must be 

more clearly diefined and distinguished from such concepts 

as attitudes and beliefs. With an improved definitional 
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tfase, the significance of valu$ research gnd improved 
. research method^ may follow. The 'complex nature of colleges 
and the totality of the student's environment are. coming 
under closer scrutinyi Finally, research must begin' to 

analyze why -values change and hot simply how they change* 

"'V - ' 

. -Summary 

This review of the literature on the Inpact ;oF^ 
higher education on student values has focused on research 
from the time of Nev/comb*s Bennington College .study (1943) 
to the present* Particular emphasis was placed oh 
trends in the periods of Jacob, Peidman and. Nev/comb, and 
the time following' the puhlication of-Feldman and Nev/comb*s 
book Thp Imtiact of College on Students . . Research methods 
and their limitations v/ere reviewed. The conclusions 
might be sumnari^ied as follows j ' \\ 

' ' ■ ' ^ ' / 

(1) Instruments to measure student values have 
serious limitafions. In depth, interviews 
and behavior observations mighjt be important 

. .aides in studying the valuing patterns - 
of students and v/hy the patterns change, 

(2) Studying the impact of colleges on. student 
valuing is an extreme-ly complex undertaking, * 
It is complex in relation to pur understanding 

♦ 

of- the nature of values, the variety of ' 
institutiQnal and societal influences, on 
students, and gathering comprehensive and 
valid data on student valuing^^ * 
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(3) A clearer definition of value and the 

relationship of the concept of value to ^ 
other ooinpoiients of the belief system 
• is essential.' 
Miiton Rokeach (1972; 1973) has begun to develop a 
theoretical basis for research into the impact of college 
on student values. The more practical research into 
why student valuing patterns change arid development of 
^improved research methods remain as suggestions for future 
researc^V* 
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. Flanagan, Dan, Research on Commuter Students from 
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Footnotes 



1 • • . / 

Most researchers compare student data over two 

\ . ' • ■ 

or four year periods* Significant differences are 

mox*e iiKely to^ appear over time if the college experience 

does have an impact on student jvalues. 



Spranger*s types of men include the theoretical 
mart, ^the economic man,' the aesthetic man, the social 
man, the political! man, and the religious man. 



